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This study investigated how learners’ international posture and English learning orientation
change through eTandem language learning and aimed to foster their attitudes toward the
international community and English learning. Japanese private high school students and
international students from five countries participated in an eTandem project. Two psychological
scale questionnaires were conducted before and after the project to analyze the changes in high
school students’ international posture and English learning orientations. The results showed that
only eTandem learning once had a limited effect on improving the Japanese students’ international
posture and English learning orientation. However, the research above suggested that further study
should consider how to encourage learners to have the willingness to communicate to the world,
and foster intrinsic motivation to learn English, which is necessary for teachers to redesign a
learning environment that enhances students’ interest in different cultures and international
activities, and builds their confidence in L2 communication.

A EE Tips on Japanese-English translation in Terms of Comparing the
13:00 &9 (il 1) Two Languages.
HEFBOLLE A o FSFEFRD Y

This paper gets to the points that | feel difficult in Japanese-English translation through four-
year study at university. The purposes of this paper are to tell some tips on Japanese-English
translation to Japanese leaners of English and help them improve their English skills. This thesis
consists of five chapters. Chapter 1 explains the reason why | decided to write about this theme.
Chapter 2 offers two previous studies on the differences between Japanese speakers and English
speakers. First, the theory on the difference of their viewpoints by Hinds (1986): Japanese
speakers tend to abbreviate a subject while English speakers tend to have a subject, is introduced.
Following that, the theory on the difference of their cultures by Matsumoto (1994): Japanese
speakers make things ambiguous while English speakers make things clearer, is introduced. An
analysis on tips on Japanese-English translation carried out by the researcher is introduced in
Chapter 3. | compared some novels of Japanese versions with those of English versions. Then |
introduced seven tips on Japanese-English translation that | noticed while investigating, Subject,
Negative Expression. Tone of Voice, Ellipsis, Inanimate Subject, Conjunction, Punctuation, in this
chapter. Its result and points to note are described and thereafter the discussion is presented.
Next, | will offer three proposals for Japanese leaners of English who have trouble in English writing
based on the previous studies and the analysis, and after that consideration about English writing
is written in this chapter. Lastly, conclusion is elicited so that Japanese leaners of English can get
the tips on Japanese-English translation. | hope that this paper will be the efficient instruction for
Japanese learners of English.

B =4 How to Express Japanese, Omou, in English in Terms of Construal
13:15 3% 10 (/F'ﬁu_!jT( 2) Differences Between Japanese and English
" AZEORZIFDEVAHD [B5 ] 0REEOER

Is it effective to learn English relying on the literally translated Japanese sentences that sound
unnatural to the ears of native speakers of Japanese? There are probably few words in Japanese
and English that have the identical meaning or nuance because each language has its original
culture and concept. Japanese people tend to use | think a lot when expressing their opinions;
however, native speakers use different expressions depending on the situation and the degree of
conviction. The reason in which Japanese learners of English use | think very frequently may lie in
omou, many Japanese learners consider to be the Japanese equivalent of | think. This researcher
conducted research to discover the conceptual difference between omou and | think. She collected
1030 phrases that include omou as translations in Japanese in Gogakuru. The result was the
number of examples in which Japanese omou is expressed in a verb in English was 43. There are
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four types of adjectives and 5 nouns that express omou. Lastly, 7 auxiliary and semi-auxiliaries
were detected. 2

Having analyzed all the verbs the researcher found from the data, the characteristic that English
is a Have-language, while Japanese is a Be-language was observed. From the definitions of English
dictionary, she also found out that all of the verbs detected in the study derive from have.

The study also shows that the auxiliary verbs categorized into the middle modality or a small
number of those categorized in low modality were used as a translation of omou in Japanese.
Japanese learners of English should consider how to translate Japanese omou appropriately
depending on situation.

In conclusion, the effective approach is to acquire the language concept. Cognitive Linguistic
indicate the construal difference between Japanese and English, such as Be-language and Have-
language. It is desirable to understand the difference between the Japanese language background
and the English language background.

BH HE Preposition Idioms and Their Images
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The purpose of this paper is to understand English idioms and phrasal verbs by considering them
from a viewpoint of the image of prepositions. Background of this paper is the experience when |
was a high school student, that | was confused with the idioms and phrasal verbs which have the
same verbs.

In chapter 2, | clarified the image of in, on, and at. In has the image of being inside of a space. On
has the image of something being attached to something else, which has a plain surface. At has
the image of pointing somewhere with pinpoint accuracy. The images of the prepositions are
metaphors from physical space to time space. | also considered how the meanings of each phrasal
verb are related by the core images of the prepositions. The meanings of phrasal verbs and idioms
change depending on the combination of the words, and each meaning is related to the core
meaning of the preposition.

In chapter 3, | considered the idioms and phrasal verbs including to and for. To has the image of
going in a direction and arriving at the destination, and it needs a target. For has the image of
heading for a destination, and it does not need a target. | clarified the difference between to and
for by using the phrasal verbs. The difference is whether the target is needed or not.

Chapter 4 discusses a proposal to learn the image of prepositions. Junior high school students
must learn the images of prepositions in some contexts.

In conclusion, it is helpful for students to learn the images of prepositions to understand English
idioms and prepositions.

EA b Differences in English and Japanese Situational Expressions
13:45 FHEK 12 m(ﬁ'ﬁ?li!j( ) Observed in Japanese Subtitles of Western Films
EBDOY 7 XA ML nEZX D HIRRAEKIEDEN

The objective of the study reported here was to examine the English expressions in the Western
films by comparing it with its Japanese subtitles, aiming to prove that they reflect the difference in
ways of expressing situations between English and Japanese. The study refers to Situation vs.
Person Focus by John Hinds, and Eigo no Kankaku by Yoshihiko Ikegami. They give several
linguistic tendencies of English and Japanese. In this paper, the author uses five points of views,
they are in Chapter 2; (1) expressing the situation individually (specifically) and expressing the
situation generally, (2) person focus and situation focus, (3) action oriented and state oriented, (4)
HAVE language and BE language, (5) mentioning the cause of the situation and avoid mentioning
the cause of the situation. The author examined three films to find expressions and its subtitles
that the ideas stated above apply to. Through the research, many expressions that are explained by
the previous studies were found. In Chapter 3, 14 examples are selected and discussed. Five of
them fit into (1), and several examples are applied to each of the other 4 ideas. It is confirmed that
English dialogues and Japanese subtitles greatly reflect each linguistic tendency. The proposal for
English learning by watching films are presented in Chapter 4. The author believes that learners
might be able to learn better translations from subtitles since subtitles are not the direct
translations of dialogues. Chapter 5 presents a conclusion and discuss direction for the future
research.
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Once, a junior high school student asked the researcher the difference between “support” and
“cheer”. They were both translated into the same Japanese in the textbook he uses at school. That
was the background of this paper. The purpose for this thesis is to see whether learning core
meaning of English Vocabulary is effective for acquiring English, and this thesis especially focuses
on synonyms. The researcher has done a survey on this topic. The participants were 24 junior high
school students. They were expected to answer the questions about their situation of learning
English vocabulary or their consciousness for acquiring English. Also, they were asked to write
comments how they think about the core meaning method. Furthermore, they took a little quiz to
see whether or not the core meaning method is effective. There were both positive and negative
comments for the core meaning method. Although there were more positive comments than
negative ones, the results of the quiz were not really good. The researcher considers the reason for
this result, and there might not be enough explanation of each core meanings. The description and
the way of using the core meaning method should be considered more if teachers actually use this
method. However, the researcher believes that this core meaning method can make it easy for
learners to see the difference of synonyms and help acquiring natural English.

AR ER The Comparison Between BE-TO Construction and Auxiliary Verbs
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The objectives of this study were to confirm the differences between BE-TO construction and
auxiliary verbs and reveal the reasons why BE-TO construction can have 5 different meanings even
though Bolinger (1977, preface) says “one form for one meaning, one meaning for one form”. This
paper is organized as follows.

In Chapter 2, the theoretical background is introduced. According to previous studies, the point of
BE-TO construction is that there is a third person or a strong invisible power that occurs in the
sentence. This strong nuance derives from the image of to. The core meaning of be is “existence”
and the core meaning of to is “facing to each other” or “heading to a destination”. When these
images are placed on BE-TO construction, it can be mentioned that the person stands on a position
and face the action, do. This image is related to the meanings of BE-TO construction. On the other
hand, auxiliary verbs only express the speaker’s opinions or feelings.

Chapter 3 presents the survey on BE-TO construction and auxiliary verbs and then discusses
what has been said. | asked native speakers differences between BE-TO construction and auxiliary
verbs and if the word, to is related to the nuance of BE-TO construction. From their answers, it can
be said that previous studies provided in Chapter 2 are correct and the meaning of BE-TO
construction which is similar to can is like possibility. Besides, other differences are found. BE-TO
construction sounds more formal and outdated. Moreover, BE-TO construction is more common in
writing whereas auxiliary verbs are more frequently used in daily conversation. Reasons why BE-TO
construction can have 5 meanings are that native speakers recognize one schematic image, and
the five seemingly different meanings are all under the core image.

Lastly, conclusion is offered in Chapter 4 after summarizing the thesis.

Difference of How We Think and Express in Japanese and English -

g HME From the Analysis of the Original and its Translation of Short
(FLk 7) | Stories

EiROHENEAI LA S, HABERBOZAHEREBEDEWD
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This paper aims to investigate the kinds of construal differences that appear in Japanese novels
and its English translation. Between Japanese and English, there are many and huge differences.
Of all the differences, in my opinion, the biggest factor that makes learning English difficult for
Japanese English learners is the way things are expressed. Understanding those construal
differences will allow Japanese English learners to reach deeper learning and longer retention of
English.

As a tool for Japanese English learners to learn English, researcher conducted a research
comparing Japanese and English. Materials analyzed were Haruki Murakami’s two books,
“Norwegian Wood” and “Kafka on the Shore”.




Through the research, many differences between Japanese and English were found. In this
paper, the differences found are indicated by focusing on these three points: (1) difference of
perspectives, (2) Be-language and Have-language and (3) onomatopoeia. About the difference of
perspectives, the research clearly shows that Japanese have a situation-focus, mushinoshiten (the
insect’s view) and movable point of view. On the other hand, English has a person-focus,
kaminoshiten (the god’s view) and an immovable point of view. Also, the research found out the
categorization that Japanese is Be gengo (Be-language) and English is Have gengo (Have-
language). In addition, the research reveals that Japanese tends to use onomatopoeia, an
expression method that captures what the speaker feels without analyzing the situation, and
English does not. However, there were also exceptions to the theory shown above. This paper does
not mention all the differences between Japanese and English.

Also, since this research deals with only two novels, many novels are yet to be compared
between Japanese and English. The study concludes that further research is needed to make
people more aware of the difference between Japanese and English.

A e A More Effective Way to Learn Ei-jyukugo (Idomatic Expressions)
o for High School Students
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Now, most Japanese high school students feel it difficult to learn Ei-jyukugo. Ei-jyukugo is
expressions with idiomatic meanings and is composed of more than two words. It is categorized
into sayings, proverbs, phrasal verbs, idioms, frozen similes, formulaic expressions. The biggest
reasons that high school students are not good at Ei-jyukugo are they have a big amount of Ei-
jyukugo that they should memorize, their teachers’ way of teaching Ei-jyukugo, and the idiomatic
meaning of Ei-jyukugo, the meaning of which is not easy to guess. The researcher conducted a
survey on the current situation of students’ way of learning Eijyukugo, and how English teachers
teach Eijyukugo to find out what method to learn Ei-jyukugo is effective. As a result, it was found
that the cognitive way that focuses on the core image and the origin of Ei-jyukugo based on
Cognitive Linguistics will be effective for Japanese high school students. It also found the
possibility that the cognitive way leads to deeper understandings and longer retention. In high
schools, this cognitive way can be introduced to the students. However, English teachers do not
have to teach their students all of the images or the origin of each Ei-jyukugo in class. It takes
much time to complete to teach all of them. Instead of that, they can perform the lecture for the
students to acquire the use of cognitive way in the classes. To capture English as images will be
helpful for them to understand Ei-jyukugo more deeply. Therefore, the cognitive method has more
advantages and is of help especially to Japanese high school students to learn Ei-jyukugo more
effectively.
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FH B The Comparison of Japanese and English Expressions in Films
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This paper especially focuses on the comparison between Japanese and English expressions in
films based on the “Insect’s view and God’s view,” which is advocated by Kanaya. He insisted that
Japanese is an Insect’s view language because speakers and listeners grasp situations from the
same perspective while English is a God’s view language because speakers explain situations
from the objective perspective as if they were seeing the world from above in the sky.

There are two reasons why | chose this topic as the theme of my graduation thesis. Firstly, the
comparison based on Insect’s view and God’s view in films is not verified in previous studies.
Secondly, the previous research of Insect’s view and God’s view is limited to example sentences in
the Japanese language. Therefore, this paper endeavors to verify these two points.

| used two films for this survey. The first one is “Howl’s Moving Castle,” which is a Japanese
film and the second one is “Harry Potter and the Sorcerer’s Stone,” the original version is in
English. | collected English subtitles from each film and chose sentences which are applied to the
previous theories. Then, | organized the data by theories and analyzed the tendency observed in
the data.

From the previous research and current survey, it is clarified that the verification of the theory,
Insect’s view and God’s view, is supported both theoretically and practically in literary works and
films.

Finally, further research should be undertaken to clarify a fundamental difference between
Japanese and English in terms of ways of thinking.

NI = Issues in English Education Observed From Differences in
(Bl Attitudes Toward English Between Returnees and Non-
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The author started this study because she was surprised by the fact that there were so many
people around her who were not good at English. Since she herself liked English, she wondered
what the difference was and came up with the answer that the attitude for learning English was
different, which she decided to study.

For this study, she conducted separate surveys on English among returnees and non-returnees,
including a survey on their attitudes toward English, a survey on English learning, and an interview
on their opinions of English education in Japan. From the results of this survey, the author was
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able to discover differences in attitudes toward English depending on the learning environment
and the content of study, as well as problems with English education in Japan as perceived by
those who have actually received English education in Japan. One of the many problems cited with
English education in Japan was the overwhelming lack of opportunities to communicate. Grammar
tends to be taught in detail, but so much time is spent on it that there are few opportunities for
communication and exposure to native English speakers. This creates a situation where people
think they are not good at English because they cannot speak or hear English even though they
are supposed to study a lot in schools.

After completing this study, the author hopes that more students will have the opportunity to
communicate and be exposed to native English speakers in their English classes at school, and
that as many students as possible will experience the joy of learning English.

A
13:30 2k 27 M(j%mz%/\ Teaching English Writing Drawing on Cognitive Linguistics
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English writing is a burden on both students and teachers. One of a students’ burden is rote
learning and teachers’ burden is giving convincing explanations for their students. A teaching
method which is based on cognitive linguistics’ sense would contribute to relieving their burden.
This paper picks up three confusing expressions for Japanese as follows: (1) be and have, (2)
passive voice, and (3) omou and think, and consider an effective teaching method for the
expressions. To build the teaching method, this paper has two surveys, investigating students’
writing skills and their demands for writing classes. From surveys, | found that students’
confusions are following mentions of previous studies; however, practice would improve their
proficiency. In addition, students need more opportunities for language activities and speaking in
writing classes, and they are annoyed at learning the same category words at different times.
Finally, | propose a teaching method for writing based on previous studies and my surveys.

A Consideration of How to Teach the differences between
Japanese and English from the Viewpoint of “Insect View” and
“God View”
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The purpose of this paper is to clarify the construal differences between Japanese and English,
and to propose the efficient way of teaching and learning English for Japanese learners in
reference to the construal differences between Japanese and English. This study focused on the
train announcements of Tokaido-Shinkansen. Japanese version of the announcements and
English version of the announcements were compared. The author found that English version
announcements are written in critically different ways from the Japanese announcements in terms
of the speakers’ viewpoint. In current English education in Japan, a learning method focusing on
the construal difference between English and Japanese has not been adopted. The author also
analyzed the illustration of English textbooks that many Japanese students use and found that
there are few illustrations to help the students notice the difference between Japanese and
English perspectives. Thus, the author proposed the better illustrations of English textbook for
Japanese learners of English based on the construal differences between English and Japanese
and proposed a more effective way of teaching for English learners to be aware of the difference
between English and Japanese.

L & A Study on Collocations: Compatibility Between Adjectives and
14:05 F3k 29 (X Prepositions
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In 2021, English has become a global language, and the Ministry of Education, Culture, Sports,
Science and Technology (MEXT) regards improving its skills as a matter of urgency and it also
requires students to get cross-cultural understandings. However, Japanese people are often said
not to be good at English. Kondo and Matsutani (2013, p.203) indicated that one of the reasons is
lack of knowledge about words’ combinations. These combinations are generally called
collocations. That is why the researcher set them as the theme of her graduation thesis. Based on
the research, the paper suggests an efficient collocation-learning in the perspective of cognitive
linguistics. Additionally, the paper also focuses on the difference between English and Japanese
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translation, then tries to explain it connected to cultural backgrounds. That is, this research aims
to help Japanese learners of English to master English efficiently and to gain understanding of the
diversity of cultures by learning collocations in terms of cognitive linguistics.

OB . :
) \ How Language is affected by its Culture
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This thesis considers the difference between Japanese and English in terms of culture. By
analyzing how language is affected by its culture, this study aims to find an effective way for
English education in Japan. This study is mainly based on a previous study: Cultural
Transformational Rules (CTR) by Matsumoto (2014).

This study is narrowed down to the “You VERB me” construction. The method of this study is as
follows: First, which expressions with “You VERB me” construction are frequently used by native
English speakers is examined, by using the Corpus of Contemporary American English (COCA).
Second, the survey on native speakers about the results of COCA was conducted. The researcher
asked the participants to describe in what situation they use the expressions. Next, data analysis
about the answers of the survey was conducted. The results were categorized into three groups of
similar meanings. Lastly, the ways of English education based on the results of the survey are
proposed.

Discovery and proposal are provided. From the survey, it is found that English speakers have
CTR of equality, individual, assertiveness and man-made. Using these CTR, two ways of English
education are proposed: that is introducing of (1) assertiveness training and (2) more use of ICT.

8 ®BEF . . .
y \ Texture Expressions in English and Japanese
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This paper focuses on the difference of texture expressions between English and Japanese, in
order to clarify that we cannot simply translate English into Japanese and vice versa in terms of
cognitive linguistics. The reason why we cannot necessarily translate with equivalents is that how
to categorize things or situations depends on each language, and the meaning that the word
covers is different between English and Japanese. If we learn English by just memorizing the
equivalents in Japanese, we might miscommunicate with native speakers. Instead of the complete
translation, we can understand English with the ‘core image’ based on cognitive linguistics. The
‘core’ means the simple, abstract, and essential meaning of the word (Tanaka, 2007, p.2, 2008,
p.12). This idea can be applied to the difference of texture expressions between English and
Japanese as well. | had conducted the survey to observe how differently texture expressions in
English and Japanese are used, and why Japanese people feel it awkward to hear them in English,
by collecting the data from YouTube videos and a questionnaire. Through the survey, | found the
difference tends to be related to whether the food is dried or wet. Most Japanese texture
expressions cover the image of either dryness or moisture, while English has some texture
expressions which cover both of them. Moreover, such differences might be explained by ‘Insect’s
Viewpoint and God’s Viewpoint’ (Kanaya, 2019). Thus, since how people construe the situation is
different between English and Japanese, the idea of the core image based on cognitive linguistics
should be introduced into English learners in Japan to learn the essence of English and to
communicate with native speakers for more fun.
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